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INVESTIGACION EN DIDACTICA
DE LA INTERPRETACION

Practice reports where students reflect on and learn from interpreting expe-
riences are the most widely chosen form of graduation thesis among Master
of Interpreting students in China. Though seemingly less demanding than
traditional thesis, it poses different challenges for students. So far, limited
research has been conducted to explore this unique form of graduation re-
quirement. This survey aims to describe the features of Master of Interpret-
ing (MI) students’ practice reports. A purposive sample of 685 interpreting
practice reports (2015-2021) were analyzed through content analysis against
a literature-informed coding scheme. The results reveal the diversified fea-
tures of MI graduates’ interpreting practice and point to the lack of agreed
norms on report writing. This survey informs trainers and students of the
most common problems, strategies, and theoretical frameworks in problem
analysis and strategy justification. Hopefully, the findings can provide peda-
gogical insights for trainers and students in institutions where a similar thesis
form is practiced.
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estudiantes de interpretacién: una encuesta descriptiva

Los informes de prdctica, en los que los estudiantes reflexionan y aprenden
de las experiencias de interpretacién, son en China la forma de trabajo fin de
mdster mds elegida entre los estudiantes de Mdster en Interpretacion. Aunque
aparentemente menos exigente que la tesis tradicional, plantea desafios
diferentes para los estudiantes. Hasta ahora, se ha realizado un ndmero limitado
de investigaciones para explorar esta forma unica de requisito de graduacion.
Esta encuesta tiene como objetivo describir las caracteristicas de los informes
de prdctica entre los estudiantes de Mdster en Interpretacion (Ml). Se analizé
una muestra intencionada de 685 informes de prdctica en interpretacion
(2015-2021) mediante andlisis de contenido frente a un esquema de codificacion
basado en la literatura. Los resultados revelan las caracteristicas diversificadas
de la prdctica de interpretacion entre los graduados de Mi, y sefalan la falta
de normas acordadas sobre la redaccién de informes. Esta encuesta informa a
instructores y estudiantes sobre los problemas, estrategias y marcos teéricos mds
comunes en el andlisis de problemas y la justificacion de estrategias. Con suerte,
los hallazgos pueden proporcionar conocimiento pedagdgico para instructores y
estudiantes en instituciones donde se practica una forma de tesis similar.
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1. INTRODUCTION

The MTI (Master of Translation and Interpre-
ting) program was established in China in 2007
to cultivate qualified translators (Master of
Translation) and interpreters (Master of Inter-
preting). As of 2022, the number of universities
with Master of Interpreting (MI) programs has
reached 89. The official websites of some of the
universities concerned indicate that the aver-
age number of MI students enrolled each year is
about 20.

The Guideline for Master of Translation
and Interpreting released by China National
Committee for Graduate Education of
Translation and Interpreting stipulates that,
to earn a degree, MI students must complete a
minimum of 38 credits, a semester-long intern-
ship, a portfolio of 400-hour interpreting prac-
tice recordings, and a graduation thesis.

Compared with the thesis requirement for
traditional MA programs, that for MI programs
is more inclusive. Traditional thesis is criticized
as non-practical and cannot help students ad-
dress and reflect on problems encountered in
translation and interpreting practice (Mu & Li,
2019). Out of the concern to cultivate high-level
professional interpreters (Mu, Zou & Yang, 2012;
Sun & Ren, 2019), students are allowed to select
from a wide range of options, including experi-
mental studies, surveys, practice reports, and in-
ternship reports (Mu, 2011; Mu & Zou, 2011; Mu
& Li, 2019). Of those, practice report is the most
popular one. More than 85% of students tend to
choose practice reports as their graduation the-
ses (Guo, 2019; Mu & Zou, 2011; Mu & Li, 2019;
Xu et al., 2020). Practice report, also called com-
mented translation (or interpreting), is a type of
self-assessment by students to reflect on their
translation or interpreting process and gain pro-
fessional awareness (Shih, 2018). For students
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who are determined to work in the translation
or interpreting industry, reflecting on the pro-
blems encountered in their translation or inter-
preting practice is a good way to identify and fill
in the knowledge gap that they may encounter
in real tasks in the future.

Writing a practice report can be challenging.
One reason is that there has been a lack of con-
sensus regarding its structure and content.
According to Shih (2018), practice report, as
a hybrid between a reflective narrative and an
academic essay, is supposed to include two sec-
tions, one devoted to theoretical issues (skopos,
text types, background research, and termino-
logy research) and the other to reflections (pro-
blems and solutions). Mu, Zou, and Yang (2012)
proposed a formula consisting of six parts: task
description, process description (pre-task pre-
paration, in-task process, and post-task con-
clusion), case analysis (problems encountered
during the practice, theories, and proposed
strategies), conclusion, reference, and appen-
dix. Given the lack of a guiding norm, the con-
tent and structure of practice reports vary from
university to university. For example, as dis-
cussed in the following texts, practice reports
collected from some universities are written
in English while others are written in Chinese.
As for structure, practice reports collected from
some universities include a section devoted to
literature review which is absent in reports col-
lected from other universities. Research indica-
tes that 84.9% of students believe that writing
a practice report is difficult due to the absence
of guiding principles (Lei, 2014; Wang, 2020).
Students’ inability to generalize from details to
concepts also poses problems for report writing
(Shei, 2005). In spite of its popularity among
students and its challenges, descriptive re-
search on the status quo of interpreting practice
reports has been rare so far.
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Against such a background, this study aims
to describe the profile of interpreting practice
reports through content analysis of a purposi-
ve sample of 685 interpreting practice reports
(2015-2021) by interpreting graduates from eight
well-known universities in China against a liter-
ature-informed coding scheme. Specifically, it
describes the features of interpreting practice on
which the practice reports are based (authentici-
ty, modes, domains, and directions), the norms
of interpreting practice reports (language, litera-
ture review, and theoretical framework), and the
most common problems, strategies, and theories
for problem analysis and strategy justification. It
is hoped that the results can offer stakeholders a
panoramic view of the features of MI students’
interpreting practice, reveal the current norm of
practice report writing, and provide pedagogical
insights for interpreter training. It is also hoped
that colleagues beyond the Chinese context of
interpreter training may find the findings appli-
cable to their own educational contexts.

2. RESEARCH QUESTIONS

This survey aims to answer three questions:

« What are the features of MI graduates’ in-
terpreting practice in terms of authenticity,
modes, domains, and directions?

« What are the norms of MI practice reports
regarding language, literature review, and
theoretical framework?

« Whatarethemostcommonproblems, strate-
gies, and theories in MI practice reports?

3. METHODOLOGY
3.1. Content analysis

This section describes the research method,
which is a 10-step content analysis. Qualitative

PRACTICE REPORT AS GRADUATION THESIS FOR INTERPRETING STUDENTS

content analysis is a research method used in a
wide range of disciplines, including sociology,
psychology, education, business, journalism,
art, and political science (Lune & Berg, 2017).
It can be applied to analyze narrative respons-
es, open-ended survey questions, interviews or
focus group transcripts, textbooks, diaries, web-
sites, advertisements, and many other verbal or
visual forms (Hsieh & Shannon, 2005; Schreier,
2012). Lai and To (2015, p.140) proposed ten
steps as the general procedures of content anal-
ysis for researchers to follow:

(1) Selecting a topic

(2) Deciding on the sample

(3) Defining concepts or units of analysis
(4) Constructing categories

(5) Creating coding forms

(6) Training coders

(7) Collecting data

(8) Determining inter-coder reliability
(9) Analyzing data

(10) Reporting results

Step 1: Selecting a topic

Based on the current knowledge gap in the lit-
erature review on interpreting practice reports
and out of the researchers’ interest, this article
aims to describe the features of MI students’
interpreting practice, the norms of MI practice
reports, and the most reported problems, strate-
gies, and theories.

Step 2: Deciding on the sample

Qualitative research usually uses non-probabil-
ity sampling where units are deliberately select-
ed to reflect particular features of the sampled
population (Ritchie & Lewis, 2003). Given the
attribute of this survey, purposive sampling was
used (Rai & Thapa, 2015). It refers to the delib-
erate choice of samples representing particular
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characteristics (Etikan et al., 2016; Rai & Thapa,
2015). CNKI, the largest database in China con-
taining more than three million Master theses,
was used as the data source.

Step 3: Defining concepts or units of analysis

Coding units refer to the units distinguished for
separate description, transcription, recording,
or coding (Krippendorff, 2004). Given the pur-
pose of the current survey, each single interpret-
ing practice report was the unit of analysis.

Step 4: Constructing coding categories.

Creating coding categories aims to compress
a large number of texts into fewer content-re-
lated categories. Both deductive and inductive
category development were used to construct
categories (Cho & Lee, 2014). In deductive
category development, categories concerning
MI students’ interpreting practice and report
were formulated based on relevant literature
(Gile, 2009, p. 191; Péchhacker, 2016, pp. 23,
28; Xu, 2015, p. 288; Setton & Dawrant, 2016,
p- 21; Yang & Li, 2022, p. 172; Li, 2024, p. 3). In
inductive category development, new catego-
ries were added during the coding process if
they were not mentioned in the literature. Due
to space limitations, the five coding categories
for interpreting practice features, practice re-
port norms, problems, strategies, and theories
are not presented here. They are reported in
the results and discussion section (interpret-
ing practice features: Figures 1 to 4; practice re-
port norms: Figures 5 to 7; problems: Table 2;
strategies: Table 3; and theories: Table 4). The
categories of common problems encountered
in students’ interpreting practice are based on
Arumi Ribas (2012), Gile (2009), and Vargas
Urpi (2016). The interpreting strategies report-
ed can be found in Gile (2009), Kader and Seu-
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bert (2015), Li (2015b), and Riccardi (2005). The
theory categories are based on the work of Yang
and Li (2022). Some of the most important ones
include effort models (Gile, 2009), interpretive
theory (Lederer, 2015), skopos theory (Nord,
2018; Pochhacker, 1995), interpreter’s role (Pol-
labauer, 2015), and interpreter’s subjectivity
(Leal, 2014), to name a few.

Step 5: Creating coding forms

Each practice report was coded using Micro-
soft Excel 2019 against the coding categories.
For example, when analyzing a practice report
against the inclusion of a section devoted to
literature review (one of the coding categories
for practice report norms), the report was cod-
ed in the Excel form as either “1” or “0”, which
respectively stands for “present” or “absent”. If
the literature review section was present in the
report, “1” was recorded in the Excel form, oth-
erwise “0” was recorded.

Step 6: Training coders

In content analysis, coders formulate coding
categories and receive training before formal
analysis to ensure reliability (Lai & To, 2015;
Mayring, 2014). One of the researchers analyzed
70 reports to check the deficiencies of the coding
categories for revision and amendment. After
the analysis, several inappropriate classifica-
tions were revised, including inappropriate clas-
sification of interpreting fields, problems, and
strategies.

Step 7: Collecting data

685 interpreting practice reports available in
the CNKI database between 2015 and 2021 from
eight foreign language universities were sam-
pled. Such a purposive sample size was supposed
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to be adequate to reach saturation (Etikan et al.,
2016). Saturation refers to the pointin data anal-
ysis when no new insights are identified and fur-
ther data collection and analysis are redundant
(Hennink & Kaiser, 2022). More detailed descrip-
tions of the practice reports are reported in the
next section devoted to the corpus.

Step 8: Determining reliability

Reliability is important for content analysis.
Schreier (2012) stated that there are two strat-
egies to ensure the reliability of a coding frame-
work, namely, comparisons across researchers
(inter-rater reliability) and comparisons across
time (intra-rater reliability). Regarding the
number of units for pilot coding, 10% to 20% of
the total constitute a reasonable trade-off. In
this survey, Krippendorff’s alpha test was used
to calculate the overall intra-coder reliability.
Seventy reports (about 10% of the total) were
analyzed and the frequencies of each code were
recorded. Four weeks later, when the memory of
the first round of coding was impossible to exert
any impact, the same reports were reanalyzed.
Intra-coder reliability indicates the agreement
between the two rounds of analyses. The Krip-
pendorff’s alpha (o) value was .9998, indicating
very high reliability (.80 is usually considered
the threshold for reliability in social sciences,
Krippendorff, 2004, p. 242). Such a high agree-
ment may be attributed to the fact that the con-
tent for analysis in the current survey is straight-
forward and requires few inferences.

Step 9: Analyzing data

The main analysis phase was done in this step
where all the 685 practice reports were analyzed
against the coding categories and the frequency
of each code was counted.

PRACTICE REPORT AS GRADUATION THESIS FOR INTERPRETING STUDENTS

Step 10: Reporting results

Trends and findings regarding the research
questions were reported.

3.2. Corpus

All accessible interpreting practice reports (685)
in the CNKI database between 2015 and 2021
were included. They were sampled from eight
foreign language universities (BFSU = Beijing
Foreign Studies University, SISU = Shanghai In-
ternational Studies University, GDUFS = Guang-
dong University of Foreign Studies, XISU = Xi’an
International Studies University, SISU = Sichuan
International Studies University, BISU = Beijing
International Studies University, DFSU = Dalian
Foreign Studies University, and TFSU = Tianjin
Foreign Studies University). Due to the delay
between the date when a report was completed
and the date when it was indexed in CNKI, re-
ports in 2022 and 2023 were not available. All
reports were named “author name + publication
year”. Table 1 presents the number of practice re-
ports in each year.

Table 1. The distribution of practice reports
in each year (2015-2021).

Year Frequency Percentage
2015 34 5%
2016 56 8.2%
2017 71 10.4%
2018 123 18%
2019 138 20.1%
2020 142 20.7%
2021 121 17.7%
Total 685 100%
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4.1. Features of interpreting practice in the
reports

The first research question is concerned with the
features of interpreting practice on which MI
students’ practice reports are based (authentici-
ty, modes, domains, and directions).

®|Simulated,
282, 41%

Authentic,
403, 59%

FIGURE 1. The authenticity of interpreting practice.

As can be seen in Figure 1, of the 685 practice
reports, while 59% (403) are based on authen-
tic interpreting practice, 41% (282) are based on
simulated interpreting practice. Authentic inter-
preting task is an efficient pre-service training
for students to establish connections with the
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market. However, due to the limited connec-
tion of training institutions with the market and
a large number of enrolled students, not all MI
students have chances to interpret in authen-
tic working settings. Since accreditation is not
part of graduation requirements and enrolled
students have diversified interpreting profi-
ciency, not all students can take the challenge
of real interpreting assignments, in particular
conference interpreting tasks. As a compromise,
most universities organize simulated events for
students who cannot find opportunities to in-
terpret conferences that match their proficien-
cy levels. Research indicates that, as a situated
learning approach, simulations are appreciated
by students as good, beneficial, and stimulating
experiences, and if appropriately organized and
staged, can equip students with psychological
competence, strategic competence, and profes-
sionalism (Defrancq, Delputte, & Baudewijn,
2022; Li, 2015a).

As for the interpreting modes (Figure 2),
86.9% (595) of the reports are based on consecu-
tive interpreting and 8.9% (61) on simultaneous
interpreting. This is consistent with the finding
of Xu (2015) that the majority of students pre-
fer consecutive interpreting to simultaneous

0 100 200 300 400 500 600 700
Consecutive Interpreting I 9 5, 86.9%
Simultaneous Interpreting WM 61, 8.9%
Simultaneous Interpreting with Text B 11, 1.6%
Sight Translation I 8, 1.2%
‘Whisper 1 6,0.9%
Telephone Interpreting | 2, 0.3%
Multiple Modes | 2,0.3%

FIGURE 2. The modes of interpreting practice.
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interpreting. This might be due to the fact
that recorded consecutive interpreting per-
formances are easier for students to transcribe
and analyze for self-reflections. Another pos-
sibility is that more students have consecutive
interpreting experiences than simultaneous in-
terpreting experiences.

In terms of domains, the top ten areas are
non-specialized or general (176 or 25.7%), busi-
ness or finance (146 or 21.3%), culture and art (53
or 7.7%), technology (51 or 7.4%), diplomacy (44

0 20 40 60
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or 6.4%), medicine (39 or 5.7%), education (38
or 5.5%), law (33 or 4.8%), engineering (28 or
4.1%), and tourism (26 or 3.8%). The details are
displayed in Figure 3.

Figure 4 (see next page) shows the results
concerning interpreting directions mentioned
in the 685 practice reports. The frequencies for
A (Chinese) — B (English) interpreting, B (En-
glish) — A (Chinese) interpreting, and both di-
rections are 235 (34%), 229 (34%), and 220
(32%) respectively.

80 100 120 140 160 180 200

General | 176, 25.7%
Business/ finance I 146, 21.3%

Culture & Art NN 53,7.7%
I 51, 7.4%

Technology
Diplomacy I 14, 64%
Medicine NN 39,5.7%
Education N 38, 5.5%

Law I 33,4.8%

I 28,4.1%

Tourism N 26, 3.8%
Agriculture I 10, 1.5%
Sports Il 7, 1%

Multiple Fields Bl 7, 1%
Construction M 3, 0.7%
Environment M 5,0.7%

Psychology M 5,0.7%
Science M 4, 0.6%
Religion W 3,04%

Engineering

Military | 1, 0.09%
Sociology | 1, 0.09%
Philosophy | 1, 0.09%

Media | 1,0.09%

Game | 1, 0.09%

FIGURE 3. The domains of interpreting practice.
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Results concerning the second research ques-
tion, the norms of the sampled practice re-
ports, will be presented from three perspectives,
namely, language of presentation, literature re-
view, and theoretical framework.

The languages of the practice reports can be
seen in Figure 5. Of the 685 practice reports,
while 62% (424) are written in English, 38%
(261) are in Chinese. Specifically, practice re-
ports from GDUFS, BISU, SISU (Sichuan), TFSU,
and XISU are written in English, while those
from DUFL are written in Chinese. Such a result
indicates that the Chinese MI community have
not reached an agreement as for in which lan-
guage practice reports should be presented.

Such a lack of agreement is also reflected in
the presence of literature reviews. As illustrated
in Figure 6, literature review is included in 20%
(134) of the practice reports, while it is absent
in 80% (551) of the reports. For instance, prac-
tice reports from BISU, DUFL, and TFSU do not
include a section for literature review; by con-
trast, literature review stands as a separate sec-
tion in the reports from XISU. For the rest uni-
versities, for example, BFSU, SISU (Shanghai),
GDUFS, and SISU (Sichuan), each is divided as
for whether literature review should be a section
of practice reports. Such disagreement may be
related to the nature of practice reports, a hybrid
between a reflective narrative and an academic
essay. MA thesis is supposed to include a section
devoted to literature review because students
are supposed to synthesize the accumulated
knowledge of a given topic and identify the re-
search gaps, which serves as the foundation of
advancing new knowledge in the field. Unlike
traditional thesis, practice report is considered
by some colleagues as a self-reflection. The pur-
pose is for students to reflect on their practices,
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=|Both, 220,
32%

u[A-B, 235, 34%

FIGURE 4. The directions of interpreting practice.

Chinese, 261,
38%

English, 424,
62%

FIGURE 5. The use of writing language.

u|Absent, 551,
80%

FIGURE 6. The presence of literature review.

Present, 134,
20%
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analyze encountered problems, and justify the
use of strategies, instead of advancing new
knowledge. For this reason, it seems that there
is no need to review the literature. However, an
alternative belief is that reviewing the literature
is good for students because it helps students
make rational decisions in their reflections and
familiarize themselves with the basic academic
standards (Mu, Zou, & Yang, 2012).

The lack of universal norms can also be seen
in the inclusion of theoretical frameworks. Of
the 685 practice reports, 71% (483) consist of a
section devoted to theoretical frameworks and
29% (202) do not include such a section (Figure
7). For example, the practice reports from BISU,
SISU (Sichuan), and TFSU all clearly list their
theoretical frameworks. However, those from
the rest universities are divided in this regard.
This is generally consistent with the observation
of Mu and Zou (2011) that about half of practice
reports do not include a theoretical framework.
This inadequacy may have consequences be-
cause the exclusion of theoretical frameworks
in practice reports may affect students’ develop-
ment of a theoretical awareness which scaffolds
their self-reflection (Han & Hou, 2022).

The purpose of practice reports is to reflect on
and analyze problems and justify strategic op-
tions in the interpreting process. To achieve this
goal, students need to defend themselves with
certain standards. Two options are possible:
one is to explain problems and defend strate-
gies using personal experiences (no theories are
included in reports) and the other involves the
use of established theories or theoretical frame-
works in the literature (theories are included in
their reports). Compared with personal experi-
ences which may be biased or limited in one way
or another due to the lack of public verification
and criticism, established theories are critically

No, 202, 29%
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reviewed by peers or empirically validated. 187
Therefore, the inclusion of theories may better
convince the readers about students’ problem
analysis and strategy justification than using
personal experiences.

Yes, 483,
1%

FIGURE 7. The inclusion of theoretical framework.

One disadvantage of the lack of standardi-
zation or guiding norms concerning the writ-
ing language, literature review, and theoretical
framework is that it is difficult to compare the
content and quality of practice reports across
space and time.

4.3. The most common problems, strategies,
and theories

This section is devoted to the results concerning
the third research question, the most reported
problems, strategies, and theories in MI stu-
dents’ interpreting practice reports.

As displayed in Table 2, (see next page) com-
prehension problem triggers —linguistic ones
(1073, 44.3%), are the most frequently encoun-
tered problems by MI students during interpret-
ing practice, followed by comprehension prob-
lem triggers — extra-linguistic ones (542, 22.4%),
reformulation problems triggers (225,9.3%),
note-taking and reading problem triggers
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(203, 8.4%), psychological status (131, 5.4%), and
working environment-related problem triggers
(87, 3.6%). The category of “not clearly stated”
indicates that there are 35 interpreting practice
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reports that do not mention any problems, vi-
olating the essence of practice report which is
to identify problems, analyze their causes, and
propose strategies (Ren & Sun, 2019).

Table 2. Problems*

Codes Sub-codes Frequency
Unfamiliar terms, acronyms, set expressions 242 (10.0%)
Poor speech delivery (low voice, halting delivery, unclear
o ; e 150 (6.2%)
pronunciation, mispronunciation, redundancy/false start etc.)
Strong accents 139 (5.7%)
Fast delivery 119 (4.9%)
Long and complex sentences 113 (4.7%)
. Difference in syntactic structures between working languages 68 (2.8%)
Comprehension (asymmetrical structures) e
(input) problem
triggers: Unfamiliar words 66 (2.7%) 1073 (44.3%)
Linguistic ones Numbers 64 (2.6%)
Non-standard grammar (use of interlanguage varieties) 39 (1.6%)
Difference in word perception between working languages (different
distribution of content words, different degrees of morphological and 37 (1.5%)
phonological redundancy, different rate of homophony, etc.)
Unusual language or rhetorical style 21 (0.9%)
Sound perception failure (due to liaison, weak form, elision, 15 (0.6%)

assimilation, etc.)

Comprehension
(input) problem
triggers: Extra-
linguistic ones

Lack of subject-specific knowledge

174 (7.2%)

Cultural elements (e.g., culture-loaded words, jokes, figures of
speech, idioms, proverbs, etc.) (apply to both SI and CI but should be
tackled through different strategies)

110 (4.5%)

High or low information density (low or high redundancy)

110 (4.5 %)

Eccentric reasoning patterns 45 (1.9%)
Lack of world knowledge (common sense) 34 (1.4%)
Lack of coherence (poor organization of ideas) 34 (1.4%)
Lack of cohesion (lack of connective devices) 28 (1.2%)
Unfamiliarity with the culture-specific genre or rhetorical

conventions of the source speech (deliberate ambiguity and implicit 7 (0.3%)

way of rejection in Japan)

542 (22.4%)

*Note: different from the results reported previously, the categories of problems are not mutually exclusive; in other words,
one report may mention several problems. Therefore, the frequencies can be larger than 685.
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Codes Sub-codes Frequency
Slow or no access to correspondent equivalents of the SL (semantic
; 91 (3.8%)
retrieval problem)
Lack of equivalents between working languages (culture-loaded 33 (14%)
words)
Reformulation No awareness of self-monitoring 30 (1.2%)
O,
(o‘u tput) problem Interference from the source language 27 (1.1%) 225 (9:3%)
triggers
Lack of awareness of register and style 20 (0.8%)
Failure to transcode less-contextualized elements (terms, pat
14 (0.6%)
phrases, numbers, etc.)
Inadequate linguistic resources for idiomatic expression 10 (0.4%)
Difficulties in understanding notes 77 (3.2%)
Note-taking and Unclear notes 59 (2.4%)
reading problem  pficylties in what to note (more than necessary, failure to note o 203 (8:4%)
triggers connectors, etc.) DY
, etc.
Difficulties in how to note (not economical, too many signs, etc.) 28 (1.2%)
Nervousness 61 (2.5%)
Psychological High pressure 36 (1.5%)
sychological 131 (5.4%)
status Lack of concentration (attention lapse) 17 (0.7%)
Lack in confidence 17 (0.7%)
Poor sound quali 54 (2.2%
Working envi- e (2.2%)
ronment-related  Equipment/technology problems 28 (1.2% 87 (3.6%
quip. gy P!
problem triggers L . . K
No access to communicative context (in remote interpreting) 5(0.2%)
Inappropriate division of attention between listening, memorizing 54.(2.2%)
Attention and note-taking (specific to CI) e
splitting and 64 (2.6%)
coordination Inappropriate division of attention between listening and production 10 (0.4%)
(specific to SI) e
Others (specify) 45 (1.9%) 45 (1.9%)
Not clearly stated 35 (1.4%) 35 (1.4%)
Memory overload due to a long segment of source speech (CI) 12 (0.5%)
Memory failure 19 (0.8%)

Failure to recall information due to attention lapse 7 (0.3%)

PRACTICE REPORT AS GRADUATION THESIS FOR INTERPRETING STUDENTS
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190 Specifically, unfamiliar terms/acronyms/ delivery (119, 4.9%),long and complex sentences
set expressions (242, 10.0%) are the most fre- (113, 4.7%), cultural elements (110, 4.5%), high
quently encountered problem. Other frequently  or low information density (110, 4.5%), slow or
mentioned problems are lack of subject-specif- no access to correspondent equivalents of the
ic knowledge (174, 7.2%), poor speech deliv- SL (91, 3.8%), and difficulties in understanding
ery (150, 6.2%), strong accents (139, 5.7%), fast  notes (77, 3.2%).

Table 3. Strategies

Codes Sub-codes Frequency
Omission 316 (14.1%)
Addition 311 (13.9%)
Paraphrasing 162 (7.2%)
Compression 131 (5.8%)
Generalization 99 (4.4%)
Morpho-syntactic transformation 70 (3.1%)
Adaptation 42 (1.9%)
Simplification 38 (1.7%)
Reproduction 36 (1.6%)
Repair 33 (1.5%)

ierfa"t:;imon Repetition 27 (12%) 1381 (61.6%)
Transcodage 21 (0.9%)
Attenuation/softening 21 (0.9%)
Substitution 20 (0.9%)
Consulting resources in the booth 12 (0.5%)
Approximation 11 (0.5%)
Nonverbal communication/using body language 10 (0.4%)
Referring listeners to an information source 6 (0.3%)
Transfer/instant naturalization 5(0.2%)
Completion 5(0.2%)

Stylistic adjustment 5(0.2%)
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Codes Sub-codes

Frequency

Off-line strategies

256 (11.4%)

Restructuring 129 (5.8%)
Chunking/salami 86 (3.8%)
Preventative strategies 517 (23.1%)
Taking notes 20 (0.9%)
Visualization 17 (0.8%)
Décalage/time lag/extending or narrowing EVS 9 (0.4%)

Asking the speaker for clarification

104 (4.6%)

Anticipation 49 (2.2%)
Inferencing 35 (1.6%)
;(;;r:i)ge};ension Waiting/delaying response 23 (1.0%) 238 (10.6%)
Personal involvement 15 (0.7%)
Stalling 6 (0.3%)
Resorting to world knowledge 6 (0.3%)
Translation strategies 47 (2.1%) 47 (2.1%)
Not clearly stated 40 (1.8%) 40 (1.8%)
Others (specify) 19 19 (0.8%)

As for strategies, as shown in Table 3, the most
mentioned category of strategies is reformulation
strategies (1381, 61.6%), followed by preventive
strategies (517, 23.1%) and comprehension strate-
gies (238,10.6%). Of the 685 interpreting practice
reports, 40 reports did not clearly mention strat-
egies. Some only analyzed the problems and dif-
ficulties encountered in the interpreting process
without proposing specific strategies to solve
them. Since the essence of an MTI practice report
is to point out and analyze problems encountered
during interpreting practice and propose strat-
egies (Sun & Ren, 2019), it seems that some MI
students do not have such an awareness.

The most popular strategies proposed in stu-
dents’ interpreting practice reports are omission

(316,14.1%), addition (311, 13.9%), off-line strate-
gies (256, 11.1%), paraphrasing (162, 7.2%), com-
pression (131, 5.8%), restructuring (129, 5.8%),
and asking the speaker for clarification (104,
4.6%), generalization (99, 4.4%), chunking/sa-
lami (86, 3.8%), and morpho-syntactic transfor-
mation (70, 3.1%). It is generally consistent with
Li’s (2013) finding that omission (85, 21%) is the
most sought-after interpreting strategy among
students.

One noticeable trend that deserves mention-
ing is the category of “off-line strategies”. Off-
line strategies are mentioned in 256 of the 685
interpreting practice reports. Different from
on-site strategies that could have been used
in the interpreting process to prevent or solve
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problems, offline strategies refer to strategies
that can be used in future interpreting practice,
e.g., preparation, enhancement of language or
note-taking skills, etc. Since offline strategies
do not help interpreters to reflect on their in-
terpreting practice but point to future practices,
they are not strongly recommended by trainers.

Table 4. The frequency of theories

Theories Frequency

No theoretical framework 202 (28.5%)

Effort models 82 (11.5%)

Interpretive theory 74 (10.4%)

Skopos theory 44 (6.2%)
Interpreter’s role 40 (5.6%)
Interpreter’s subjectivity 28 (3.9%)
Redundancy 22 (3.1%)
Relevance theory 17 (2.4%)
Disfluency 17 (2.4%)
Schema theory 16 (2.3%)
Explicitation 11 (1.5%)

Interpreter’s visibility 11 (1.5%)

Cooperative principle 10 (1.4%)
Self-repair 9 (1.3%)

Cohesion and coherence 8 (1.1%)

Interpreting quality assessment 7 (1.0%)

Error analysis 7 (1.0%)

Turn-taking 7 (1.0%)

Understanding, memorizing,

expression and emergency response 6 (0.8%)
framework of interpretation analysis

Participation framework 5(0.7%)

Adaptation theory 5(0.7%)

Others (specify) 82 (11.5%)
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As presented in Table 4, 83 theories are men-
tioned in the 685 practice reports. The most
frequent theories are effort models (82, 11.5%),
interpretive theory (74, 10.4%), skopos theory
(44, 6.2%), interpreter’s role (40, 5.6%), and in-
terpreter’s subjectivity (28, 3.9%). This is con-
sistent with the observations of Zhang (2020)
who stated that the most frequently cited the-
ories in MTI students’ reports are effort models,
interpretive theory, and skopos theory. It is also
consistent with the finding of Xu (2014) who
concluded that the most frequently mentioned
theories in journal articles in China are the in-
terpretive theory and effort models.

5. CONCLUSIONS

This survey aims to describe the features of
Master of Interpreting (MI) students’ practice
reports, namely the features of their interpret-
ing practice, the norms of their practice reports,
and the most reported problems, strategies, and
theories.

Results indicate that 403 (59%) of the prac-
tice reports are based on authentic interpreting
practice while 282 (41%) are based on simulat-
ed interpreting. Consecutive interpreting (595,
86.9%) is the dominant mode of interpreting
practice, compared with simultaneous interpret-
ing (61, 8.9%), simultaneous interpreting with
text (11, 1.6%), and sight translation (8, 1.2%). As
for domains, 22 domains were identified in the
685 practice reports, among which general (176,
25.7%), business or finance (146, 21.3%), culture
and art (53, 7.7%), technology (51, 7.4%), and di-
plomacy (44, 6.4%) are among the top five areas.
The interpreting directions are evenly distribut-
ed, Chinese-English (235,34%), English-Chinese
(229, 34%), and both (220, 32%).

There is a lack of a standardized norm to
guide the writing of practice reports. The results
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indicate that the choice of writing language var-
ies. While 62% (424) are written in English, 38%
(261) are in Chinese. A similar problem exists as
for the inclusion of literature reviews and theo-
retical frameworks. While some reports includ-
ed literature reviews and theoretical frameworks
(134, 20%; 483, 71%), others excluded both.

As for the most common problems, strategies,
and theories, comprehension problems, specif-
ically, linguistic and extra-linguistic triggers,
are the most frequently encountered problem
triggers by MI students during interpreting
practice. The most frequent linguistic prob-
lems include unfamiliar terms, acronyms, set
expressions, poor speech delivery (low voice,
halting delivery, unclear pronunciation, mispro-
nunciation, redundancy/false start etc.), strong
accents, fast delivery, and long and complex
sentences. The most common extra-linguistic
triggers are lack of subject-specific knowledge,
cultural elements, and high information den-
sity. Generally, more reformulation strategies
are proposed in students’ interpreting practice
reports than preventative and comprehension
strategies. Specifically, the most common strat-
egies include omission, addition, paraphrasing,
compression, off-line strategies, restructuring,
asking the speaker for clarification, generaliza-
tion, and chunking. The top five most common
theories are effort models, interpretive theory,
skopos theory, interpreter’s role, and interpret-
er’s subjectivity.

By exploring the status quo of interpreting
practice reports, this survey provides a pano-
ramic view of interpreting practice reports as a
form of graduation thesis among MI students in
China. It is hoped that the findings can provide
insights for the writing of interpreting practice
reports and call for community actions to reach
a consensus on the norms of practice reports.
The findings concerning the reported problems,

PRACTICE REPORT AS GRADUATION THESIS FOR INTERPRETING STUDENTS

strategies, and theories may inform the curric-
ular renewal of MI programs to meet students’
learning needs.

One limitation of this survey lies in the sam-
pling strategy. As qualitative research, it collect-
ed a large convenience sample of 685 practice
reports. However, like all other qualitative re-
search, caution should be taken when efforts are
made to generalize the findings.
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