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Since the provisional release of CEFR-CV, inspiring proposals and analyses
to train mediation in the foreign language classroom have been published.
However, much remains to be explored, specifically in Portuguese as a Foreign
Language (PFL).

Based on the theoretical framework, in which I delve into the relationship bet-
ween active subtitling, mediation, and the development of digital competen-
ce, in this paper, | present two subtitling exercises framed within a set of tasks
designed explicitly for the development of students’ mediation skills.

As we shall see, taking advantage of the mediating nature of subtitling has
enabled us to progress in developing text mediation and concept mediation
skills, as well as working across the board on our students’ digital competence.

KEY WORDS: linguistic mediation, digital competence, subtitling, Portuguese
as a foreign language, Amara Subtitling.

Active Subtitling to Train Linguistic
Mediation and Digital Competence in
Portuguese as a Foreign Language’

loLanpA Ocanpo GONZALEZ
Universidad de Extremadura
ORCID: 0000-0001-7895-454X

Subtitulacion activa para la mediacién lingdiistica
y la competencia digital en portugués lengua extranjera

En el tiempo transcurrido desde la publicacion provisional del MCER-CV han
aparecido interesantes propuestas y andlisis para el trabajo con la mediacién
en la clase de lenguas extranjeras, pero queda mucho por explorar, mds
especificamente en el terreno del portugués como lengua extranjera (PLE).

A partir del marco tedrico, en el que profundizamos en la relacién de la
subtitulacion activa con la mediacion y el desarrollo de la competencia digital,
en este trabajo presentamos dos ejercicios de subtitulacion enmarcados en
un conjunto de tareas disefadas especificamente para el desarrollo de las
competencias de mediacién del alumnado.

Como veremos, aprovechar el cardcter mediador de la subtitulacién nos ha
permitido avanzar en el desarrollo de competencias de mediacion de textos y
mediacion de conceptos, ademds de trabajar transversalmente la competencia
digital de nuestros alumnos.

PALABRAS CLAVE: mediacion linglistica, competencia digital, subtitulado,
portugués como lengua extranjera, Amara Subtitling.

* This work has been undertaken within the research group “Languages and Cultu-
res in Modern Europe” (CILEM-HUMOO8); its translation has been sponsored by a
Grant for Research Groups by the Junta de Extremadura (GR21065), funded by the
European Regional Development Fund - ERDF, of the European Union - reference:
2021/00449/001.

RECIBIDO EN DICIEMBRE DE 2022 - ACEPTADO EN FEBRERO DE 2024


https://orcid.org/0000-0001-6772-0852
https://orcid.org/0000-0001-7895-454X

IOLANDA OGANDO GONZALEZ

102

1. INTRODUCTION

This paper presents two subtitling activities
specifically designed for a group of four stu-
dents studying Portuguese as a Foreign Lan-
guage (level B1.2). These activities were im-
plemented during the second semester of the
2021-22 academic year.

The discussion begins by establishing a theoret-
ical framework to explore new trends in mediation
in learning a foreign language, the potential of
subtitling in teaching foreign languages, especial-
ly in the mediation area, and the need to highlight
digital competences in teaching. Each activity is
described by emphasizing the specific mediation
and digital competences they aim to develop. The
paper then delves into two of those subtitling ac-
tivities in depth, primarily from a theoretical per-
spective, but it also includes a brief analysis of the
results, covering both linguistic aspects and the
students’ perception and motivation.

By reflecting on the objectives, strategies,
and results of both activities, the paper aims to
contribute not only to the analysis of this type
of practice in the PFL area but also to offer prac-
tical models for foreign-language classrooms,
showcasing innovative practices to teaching and
learning.

2. THEORETICAL FRAMEWORK
2.1. Mediation in the PFL classroom

Itis well known that the publication of the Com-
panion Volume to CEFR (CEFR-CV), both in its
provisional release in 2018 and its final version
in 2020, has backed linguistic mediation as one
of the main activities in the foreign language
classroom, not only because of its integrating
nature by accommodating production, recep-
tion, and interaction but also because
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..[it] is a strategic process which requires agen-
cy at every stage, develops linguistic and cultur-
al awareness, and highlights the developmental
nature of linguistic repertoires. Mediation plays a
crucial role in successful plurilingual/pluricultur-
al encounters and in online, distance communi-
cation, to which we now turn (Piccardo & North,
2022, p. 34).

The publication of this referential document
in language teaching was the culmination of
a series of works and research projects which,
since the CEFR publication in 2001, sought to fill
the ‘void’ in which mediation had been left com-
pared to other linguistic activities (North, 2022,
Pp- 39-41), despite being also noted in CEFR that
mediation occupies a prominent place in how
linguistics works in society.

In 2001, mediation was indeed identified as
the activity that made it possible to solve com-
munication problems between languages and
between varieties or registers of the same lan-
guage, therefore awarding mediation an enor-
mous linguistic relevance and highlighting the
role of the learner of a new language as a social
agent. However, this centrality was not under-
stood or applied for years precisely because of
the inequality with which mediation was treat-
ed compared to other activities (Piccardo, 2012,
p- 295). It should also be noted that in the pio-
neering occasions in which mediation was ap-
praised in language teaching-learning process-
es, it did so through its translating character,
fundamentally only highlighting and attending
to its interlinguistic aspect (North & Docherty,
2016, p. 24).

However, in several of the studies developed
around the concept and relevance of mediation
in CEFR —which would later be at the basis
of the development of the descriptors of CE-
FR-CV—, the role of mediation as a “reducer
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of distance” began to emerge (Coste & Cavalli
2015, p. 27), i.e., the process by which the medi-
ating agent, whose relevance remains obscured
for the sake of communication, strives to fill the
gap hindering the (mutual) understanding be-
tween other people (Coste & Cavalli, 2015, p. 12;
North & Docherty, 2016, p. 24).

While the concept of linguistic mediation
strengthened as the activity enabling the estab-
lishment of linguistic, cultural and social com-
munication channels between groups —whose
diversity may lie in age, socio-educational lev-
el or other cultural factors (Piccardo, 2012, pp.
290-291)— its crucial role in the educational
system was also increasingly recognised (Coste
& Cavalli, 2015, p. 28; Beacco et al., 2016, p. 54).

Thus, linguistic mediation contributes to de-
veloping learners’ intercultural competence not
only because there is a foreign language in one
of the sources, as described by Byram, Porto &
Yulita (2020, p. 48), but because, in any type of
mediation, learners become “aware of the need
to identify potential sources of ambiguity and
misunderstanding with a view to anticipating or
resolving them” (Beacco et al., 2016, p. 59).

Consequently, during the development of the
CEFR-CV, the role of mediation as an interlin-
guistic transfer was reframed to consider it a
tool enacting “communication in social inter-
action” (Leung, 2022, p. 79) and working in the
“(co-)construction of meaning and knowledge”
(North, 2022, p. 39). In other words, its role in
the articulation of knowledge has been given
precedence over its translatological aspect; in
other words, languaging or plurilanguaging' is
prioritised over translanguaging®—:

' Piccardo defines this concept as “a dynamic never-en-
ding process to make meaning using different and semiotic
resources” (2017, p. 19; as cited in Piccardo et al., 2019, p. 21).

> Emerging in Wales during the 1990s, the term began to
be used to highlight that bilingual or multilingual individuals
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The social agent mediates while languaging, be-
cause languaging is the manifestation of medi-
ation. If we think of the three main categories in
which mediation is presented in the CEFR-CV, in
mediating concepts, social agents are quite ob-
viously languaging as they think things through
together, in mediating communication they are
languaging in the process of self—other regulation,
and in mediating a text they are languaging to find
formulations that enable understanding of the text
itself for themselves and for or with others. (Pic-
cardo, forthcoming, as cited in North, 2022, p. 39)

In his study on the achievements of CEFR-CV,
North (2022, p. 34) points out that the docu-
ment has already inspired several projects and
new activities. This catalytic effect has been
undoubtedly proven not only by rather generic
projects (such as those mentioned by North as
linked to the European Centre for Modern Lan-
guages) but also by specific proposals focused
on different educational levels and language
areas, such as those showcased in the volume
Enriching 2Ist-century language education. The
CEFR Companion volume in practice (North et al.,
2022). Countless experiences have been imple-
mented with their focus on mediation, but as
previously said, much remains to be explored
in testing, measuring, and assessing, mainly in
Portuguese as a Foreign Language (PFL).

2.2. Subtitling in the PFL classroom

Research about Audiovisual Translation in the
Foreign Languages classroom has been carried

use languages in an integral way and has led to the postu-
lation that the consideration of differentiated languages is
a cultural construct (Garcia et al., 2020, p. 85). In the CEFR,
they do not reach such a radical position and, although they
consider theidea of non-compartmentalization between lan-
guages essential, they do not deny the existence of differen-
tiated languages (Piccardo et al., 2019, p. 26).
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out for decades to demonstrate the growing vi-
tality of a subject gaining ground in translation
or media studies while analysing its character-
istics, typologies, or social and cultural impor-
tance. Over the last few years, more papers have
studied this specific form of Audiovisual Trans-
lation in-depth, mainly to report on its unstop-
pable progression regarding social presence,
relevance, and technological development.
Regarding subtitling as a tool for the teach-
ing-learning of foreign languages, in the last
years of the 20th century, some studies now
considered seminal began to emerge, such as
those by Vanderplank (1988) or Borrds & La-
fayette (1994), among others, as noted by In-
calcaterra McLoughlin et al. (2020, pp. 1-2).
Subsequently, the expansion of media con-
tent, primarily online, along with significant
changes in subtitle production and reception,
explains the increasing importance of this ped-
agogical practice. As Talavdn Zanén (2019b,
p-23) points out, excluding that practice from for-
eign language classes would not be reasonable.
Indeed, over the last twenty years, there has
been a veritable explosion of interest in subti-
tling, both in the institutional sphere (see, for
example, the report published by the Europe-
an Commission in 2011) and academia. In the
latter area, it would be enough to recall the
development of projects of teaching-learning
and applied research such as Learning via Sub-
titling (Sokoli, 2006), ClipFlair (Bafios & Soko-
li, 2015) or, in a more ambitious proposal that
investigates various modalities of audiovisual
translation, the TRADILEX project (Talavdn &
Lertola, 2022). The experiences carried out us-
ing software not explicitly intended for teach-
ing-learning, as referenced in works by Tala-
vén (2010), Garcia Benito (2018), and Ogando
(2018), have also been taken into account.
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On the other hand, the consolidation of this
discipline in teaching foreign languages has led
to a diversification of approaches. These inves-
tigations have paid attention to the potential of
a translation practice (inter- or intralingual) to
the outcome of exercises in which learners as-
sume differentroles (active subtitling vs. passive
subtitling), to the differences in the students’
work depending on whether their exercises are
aimed at foreign speakers or hard-of-hearing
people (with implications on the transcription
of sounds such as onomatopoeias or the trans-
lation of written messages, besides the evident
inter-and intralingual aspects); or the improve-
ment achieved according to the type of linguis-
tic activities (reception, production, both) and
according to the developed competences (lin-
guistic, intercultural, transversal competences,
and etcetera.), among other options>.

Thanks to the ability to adopt diverse meth-
odologies subtitling has
incorporated other perspectives central to

and approaches,

teaching-learning processes, such as media-
tion, multilingualism, or linguistic awareness.
Additionally, subtitling has facilitated the re-
introduction of translation as a tool in its own
right in teaching-learning. Papers advancing
research along these lines include Mufioz-Ba-
sols’ work on multilingualism and linguistic
awareness (2019) and works by Talavédn Zanén
(20192) and Bafios et al. (2021) on mediation. As
noted in these studies, there remains consider-
able potential to explore subtitling for develop-
ing multilingual and multicultural competenc-
es and its capacity for working with mediation
skills. The intrinsically mediating nature of
subtitling is anticipated to lead to research on
its potential for developing other competences,

3 A good summary of those can be checked in Lertola
(2019).
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both linguistic and key competences, such as
digital competence for citizens (Vuorikari et al.,
2022) and educators (Redecker, 2018).

In the following pages, I will present the the-
oretical framework I used when approaching
subtitling, where mediation and digital compe-
tence are intertwined.

2.3. Subtitling and mediation in the PFL
classroom

It is unequivocally clear that, even before the
publication of CEFR-CV, it was possible to
glimpse the potentially mediating nature of
subtitling, considered as part of what in the field
of translation studies has been named as diame-
sic translation (Gottlieb, 2017, p. 51), i.e., a prac-
tice involving the transit between linguistic mo-
dalities (oral-written and interlinguistic). Thus,
in 2016, Talavdn et al. linked subtitling directly
to mediation because of its translating essence.
Similarly, although without mentioning media-
tion, Borghetti and Lertola (2014, p. 24) present-
ed subtitling as a tool for intercultural learning
and, insofar as it involves translation, a means
of mediation between cultures.

In this sense, there is no doubt that the subti-
tler can be considered as the “social agent who
creates bridges and helps to construct or convey
meaning, sometimes within the same language,
sometimes across modalities (...) and sometimes
from one language to another (cross-linguis-
tic mediation)” (CV-CEFR, 2020, p. 90). Several
workshave already pointed in this direction, such
as Talavdn and Lertola (2022, p. 25), who under-
line the mediating essence of subtitling as mak-
ing a text comprehensible, accessible, or both; or
Bolafios-Garcia-Escribano and Diaz-Cintas, who
attribute to subtitling the capacity to build com-
munication bridges (2020, p. 207).
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On the other hand, Ragni (2020, p. 10) outlines
arange of activities and micro-activities encour-
aged by active subtitling in the foreign language
classroom, one of which includes taking notes,
prioritise one piece of information over another,
find synonyms, condense a message, or synthe-
sise parts of the original text. As is evident, all
these tasks correspond to the mediating compe-
tences listed in the “Mediating a text” category,
such as “note-taking” and “relaying specific in-
formation” or to the strategy of “streamlining a
text” (CEFR, 2020).

This condensation strategy has been used fre-
quently as evidence of the mediating potential
of subtitling, especially in interlingual experi-
ences. In this sense and following the rules of
most traditional subtitling (Gottlieb, 2004 [in
Nikoli¢, 2018, p. 181]; Orrego-Carmona 2013, p.
302), many of these works consider that subti-
tling always involves reduction and synthesis
(Talavdn Zanén, 2012, p. 27; Lertola, 2019, p. 3).
They also emphasise the advantages for foreign
language learners, who are compelled to listen
and rephrase the information before communi-
cating it, thus engaging in a comprehensive me-
diating exercise (Talavdn Zandn, 20193, p. 87).

Without questioning the validity of these con-
siderations, I choose in my proposal a verbatim
approach to subtitling (that is, one that repro-
duces each word from the oral text, from an in-
tralingual point of view, or that reproduces as
much of the original text as possible, from an in-
terlingual perspective). I base my choice on the
belief that, firstly, the shift from oral to written
mode, including the work needed to compose
the final deliverable, develops the aforemen-
tioned mediating competences; secondly, this
method goes hand in hand with increasingly
widespread practices of verbatim transcrip-
tion, especially in the intralingual domain, i.e.,
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subtitling for the hard-of-hearing (Vander-
plank, 2016, pp. 9-10; BBC, 2019). Likewise, as
Orrego-Carmona (2013, p. 314) pointed out a
decade ago, the advance of ICT should lead to a
re-evaluation of the rules conceived before the
expansion of subtitles, as shown by platforms
where passive subtitling is essential (Netflix,
YouTube, Vimeo, and etcetera.) or those where
active subtitling is used (among which Amara
Subtitling stands out).

In the many years I have worked with subti-
tling, the choice of literal subtitling has not been
a barrier. On the contrary, it has enabled me to
enhance linguistic awareness in a comprehen-
sive way (Vanderplank, 2016, pp. 8;12-13). Along
these lines, I have followed Ragni’s theoretical
proposal (2020)% according to whom, in some
phases of the subtitling activity, it is worth fo-
cusing on the explicit study of language (FonFs,
or Focus on Forms). In my case, I did it when
working with vocabulary, which became the fo-
cus for the central part of the first work session.
Additionally, I aligned our approach with Cai-
mi’s (2006, pp. 22-23) perspective: Caimi views
subtitling as an effective tool for enhancing pho-
nological awareness.

Consequently, most of the students’ assign-
ments focused on analysing oral texts in their
written form. This analysis aimed to understand
how stressed vowels work within the phonolog-
ical system of European Portuguese and should
be presented to their classmates by each stu-
dent afterwards, with a selection of examples.
By adopting this approach, I could move beyond
just text-mediation in subtitling and embrace
a broader role of concept-mediation. This shift
mainly focused on developing competences like

+ While the volume in which Ragni’s chapter is included
was published in 2018, I quote from the second edition pu-
blished in 2020.
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“Collaborating to construct meaning” and “En-
couraging conceptual talk” (CEFR, 2020).

Thus, subtitling demonstrates versatility in
creating diversified proposals that adapt to
multiple guiding principles while including the
core elements for improving language teach-
ing-learning processes in the development of
innovative practices.

2.4. Subtitling and digital competence in the
PFL classroom

The use of Information and Communication
Technologies (ICT) in the classroom and the
need for training in digital competence, consid-
ered one of the key competences since the publi-
cation of the first edition of the Recommendation
of the European Parliament and of the Council on
key competences for lifelong learning in 2006, and
ratified in the update of 2018 (Council of Europe,
2018), is no longer a novelty.

While the prevalence of this competence was
undeniable, after the turning point caused by
the 2020 pandemic and the forced migration of
teaching and learning to virtual environments,
the need for digital competence became urgent.
Indeed, this watershed event, as pointed out in
the subsequent report of the European Commis-
sion following its Open Public Consultation of the
Digital Education Action Plan, marked “a turning
point for how digital technology is used in edu-
cation and training” (2020, p. 2), joined forces
to the context of a widespread perception of the
need for more and better digital training. Conse-
quently, the EC has designed a Digital Education
Action Plan for 2021-2027 with two strategic
priorities: fostering “a high-performing digital
education ecosystem” and enhancing “digital
skills and competences for the digital age”. If
in the first of the lines, we teachers are advised
to develop our classes as “digitally-competent
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and -confident educators” and to work with
“high-quality content, user-friendly tools and
secure platforms”, in the second one, we are
urged to be prepared to work with “digital liter-
acy” and “boost advanced digital skills” (Euro-
pean Commission, 2020, p. 1).

In this sense, I believe that the systematic in-
troduction of the digital competence guidance
documents, both The Digital Competence Fra-
mework for Citizens (DigComp 2.2., Vuorikari et
al.,, 2022) and the European Framework for the
Digital Competence of Educators. DigCompEdu
(Redecker, 2018), is now urgent in program-
ming subjects and activities. This absence has
been one of the significant gaps in the processes
of subject planning, which still do not provide
transparent and measurable mechanisms on the
levels and areas of digital competence as is wor-
ked in the classroom. Moreover, it is becoming
increasingly clear that this planning should not
only be systematic but flexible and constantly
renewed as digital literacy continues to be de-
fined and revised in a complex and highly va-
riable technological world, as evidenced by the
recent publication of DigComp 2.2 (Vuorikari et
al., 2022) —the fourth edition of the guidelines
since its publication a decade ago—; or the re-
cent update of the Spanish Marco de la Compe-
tencia Digital Docente in March 2022.

In other words, it is not just necessary but es-
sential to rethink curricular practices in most
subjects to improve the digital training of our
students, including in higher education, so that
they can face the multiple demands of their fu-
ture jobs, social life, or cultural life.

Aware of this need, the choice of subtitling
seemed to be highly opportune as

...[it] perfectly adapts to both face-to-face (F2F)
and distance education/online learning envi-
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ronments while catering for diverse students’
needs (it may equally attract visual, auditory
or kinesthetic learners), and one that allows for
the creation of a realistic and familiar learning
context and provides students with the oppor-
tunity to develop their ICT skills by playing to
imitate a professional task (Talavdn Zandn,
2019b, p. 22).

As we will see in the following section, it is
possible reinforce many specific competenc-
es with this type of classroom activity, mainly
in the areas of “Information and data literacy”,
“Communication and collaboration”, and “Digi-
tal content creation”.

3. ACTIVITIES PRESENTATION

Within the framework of the course Portuguese
Language 1V, designed for the acquisition of lev-
el B1.2 in Portuguese and taught during the sec-
ond semester of 2021-22, I implemented a set
of activities whose unifying focus was work on
mediation (as the primary linguistic objective)
and the development of digital competence in
all its areas. In the table below (see next page), I
present the catalogue of activities (organised in
the chronological order in which they were pro-
posed to the students) and the specific textual
source where linguistic mediation and digital
competence were trained.

In the following sections, I will present how
the activities relate to the specific work of me-
diation and digital literacy. Subsequently, I will
describe the process of working with the spe-
cific activities of active subtitling and, in a final
subsection, analyse the results. This analysis in-
cludes the four resulting subtitling tasks and the
students’ perceptions about the advantages and
disadvantages of an active subtitling task.
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Table 1. List of activities and linguistic exercises linked to them

Title Linguistic exercises

Legendar Portugal... é tempo intralingual and interlingual subtitling
Portugal e a politica Composing a text from infographics

7 coisas para ver e fazer em Lisboa Creating a buzzfeed quiz

Uma viagem a fronteira luso-estremenha Planning and presentation of a travel plan
Algarve: 7 coisas que deve conhecer de... Creating a buzzfeed quiz

Legendar os Agores... seguro por natureza Interlingual subtitling with reverse translation

Table 2. List of activities and mediation competences

Title Linguistic tasks

Mediating a text:
Legendar Portugal... é tempo o Relaying specific information.
Legendar os Agores... seguro por natureza o Translating a written text.

o Note-taking.
Mediating concepts:

o Collaborating to construct meaning.
o Encouraging conceptual talk.

Mediating communication:

o Facilitating pluricultural space.
o Acting as an intermediary.

Strategies to explain a new concept:

o Linking to previous knowledge.

Mediating a text:
Portugal e a politica o Relaying specific information.
Uma viagem a fronteira luso-estremenha o Explaining data.

o Note-taking.
e Processing text.
o Translating a written test.
Strategies to explain a new concept:
e Linking to previous knowledge.
o Breaking down complicated information.
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Title

Linguistic tasks

Mediating a text:

7 coisas para ver e fazer em Lisboa
Algarve: 7 coisas que deve conhecer de...

o Relaying specific information.
e Processing text.

o Translating a written text.

Mediating communication:

e Facilitating pluricultural space.

Strategies to explain a new concept:

o Adapting language.
o Breaking down complicated information.

3.1. Activities for learning mediation compe-
tences

All the activities were proposed as the final ac-
tivity of a topic, except for the first one, which
served as an introductory and, at the same time,
a recapitulative activity. Furthermore, they
encompassed several of the issues worked on
throughout the unit. In Table 2 and Table 3, I
outline the linguistic mediation competences
and the digital competences that I aimed to de-
velop and reinforce.

The activities I propose are framed within the
notion that the processes applied to the texts,
from comprehension to production, compel stu-
dents to become those social agents who contri-
bute to constructing and transmitting meaning.
As Piccardo points out, “they are languaging to
find formulations that enable understanding
of the text itself for themselves and for or with
others” (in North, 2022, p. 39). In such activi-
ties, the mediation process takes place between
different languages and, above all, inside the
same language, in a process which trains them
through different phases (North, 2022, p. 40)
not only to carry out monolingual but also plu-
rilingual acts of linguistic mediation, insofar

languages are not learned or used in isolated
containers.

On the other hand, in agreement with the
consideration that “mediation as a pedagogical
activity makes it possible to move beyond a sim-
ple juxtaposition of knowledge in the different
languages and to arrive at a coherent, structured
whole that can act as an effective filter for un-
derstanding our societies and the world” (Beac-
co et al., 2016, p. 59), these activities allow us to
work on multicultural competence.

Finally, I would like to emphasise that the work
with mediation was planned as a continuous
learning process across the semester. In this way,
it is possible to accommodate recurrent media-
tion competences and strategies (“Relaying spe-
cificinformation” or “Linking to previous knowl-
edge”, for example) alongside others that were
exercised on an ad hoc basis (“Facilitating pluri-
cultural space”, “Acting as an intermediary” or
“Explaining data, among others”) (CEFR, 2020).

3.2. Activities to train digital competence

As seen in the following table, all the activity
guidelines specify the areas of competence and
the determined competences that each activity
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is intended to develop or reinforce. As I have al-
ready said, of the five areas of competence con-
sidered in digital citizenship competence (and
which constitute the axes on which the teach-
er must plan for “Facilitating Learners’ Digital
Competence”), the first three, “Information and
literacy”, “Communication and collaboration”,
and “Digital content creation”, are the ones that
were exercised most frequently.

In this sense, the choice of Amara was fully
conscious, as it is a platform offering the advan-
tage of being free and accessible. It is an online
software (web-based) that does not require in-
stallation and is compatible with any operating
system or browser. Also, thanks to its philoso-
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phy around the ‘commons’ culture and cooper-
ative operation, Amara Subtitling allowed us to
work with other key competences, such as so-
cial and civic competence and learning-to-learn
competence.

Amara’s social and collaborative nature, de-
signed to favour the accessibility of media con-
tent on the Internet, allowed us to reinforce
particularly those competences for “Interacting,
Sharing, Engaging citizenship”, and “Collaborat-
ing through technologies”, in the area of “Com-
munication”, but also “Copyright and licences”,
as the whole process, from selecting the clips
to subtitling them, facilitated the discussion on
channels and publishing rights on the net.

Table 3. List of activities and main digital competences trained

Title

Digital competences

Information and data literacy:

Legendar Portugal... é tempo
Legendar os Agores... seguro por natureza

o Browsing, searching and filtering data, information and digital
content.

o Evaluating data, information and digital content.

Communication and collaboration:

o Interacting through digital technologies.

o Sharing through digital technologies.

o Engaging citizenship through digital technologies.
o Collaborating through digital technologies.

o Netiquette

Digital content creation:

o Integrating and re-elaborating digital content.
o Copyright and licences.

Information and data literacy:

Portugal e a politica
Uma viagem a fronteira luso-estremenha

o Browsing, searching and filtering data, information and digital
content.

o Evaluating data, information and digital content.

Communication and collaboration:

o Collaborating through digital technologies.
o Netiquette.
o Sharing through digital technologies.

Digital content creation:

o Integrating and re-elaborating digital content.
o Developing digital content.




TRANS. REVISTA DE TRADUCTOLOGIA 29, 2025

ACTIVE SUBTITLING TO TRAIN LINGUISTIC MEDIATION AND DIGITAL COMPETENCE

Title

Digital competences

Information and data literacy:

7 coisas para ver e fazer em Lisboa
Algarve: 7 coisas que deve conhecer de...

e Browsing, searching and filtering data, information and digital
content.
o Evaluating data, information and digital content.

Communication and collaboration:

o Sharing through digital technologies.
o Netiquette.

Digital content creation:

o Integrating and re-elaborating digital content.
o Copyright and licences.

Problem solving:

o Creatively using digital technology.
o Identifying digital competence gaps.

3.3. Activities description

The aim of the first of the proposed subtitling
activities (Legendar Portugal... é tempo) was to
work on mediation skills (B1.2), phonological
awareness (B1.2), and digital competence (at
the Foundation level for competences such as
“Evaluating data” or those related to “Digital
content creation”, in which students usually
have less capability; and at the Intermediate lev-
el for the rest of the digital competences, which
they are usually more familiar with). The activi-
ty consisted of intralingual subtitling (in Portu-
guese) and interlingual subtitling (translating
the subtitles into Spanish and another foreign
language, depending on their second foreignlan-
guage), adding the subtitles to several videos of
the advertising campaign E tempo de ser (Time to
be), launched in June 2021 by Portugal’s govern-
mental tourism agency, Turismo de Portugal.
The activity was conducted with four stu-
dents over three face-to-face sessions, total-
ling four hours, including individual and paired
work (three hours total). During the first ses-
sion, besides an introduction to the govern-
ment agency, the Visit Portugal website, and the

campaign, extensive linguistic preparation was
conducted, including thoroughly scrutinising
Portuguese vocabulary, which would help the
students understand the videos and focus on
their phonological features. After watching the
videos, the students chose one video to sub-
title intra- and interlingually (oral to written
and then from Portuguese into Spanish). Then,
they did a second interlingual exercise, subti-
tling a clip, previously subtitled in Portuguese
by a classmate, into a second foreign language.
Part of the session was also devoted to getting
to know and familiarising ourselves with Amara
Subtitling. This task was more straightforward
than expected, as the students quickly grasped
how the software works, saving allocated time.

The second session was devoted to clarifying
doubts and, mainly, to working with the lan-
guage: a review of the Portuguese phonologi-
cal system, learnt by the students during their
first semester, and a general explanation of the
phonological characteristics of the standard
European Portuguese vowel system in stressed
position, as a first contact with the contents that
would be examined in greater depth during the
second semester.
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In the time allocated to their independent
work, the students carried out the subtitling
tasks described above and prepared an oral pres-
entation about it to be delivered in class.

In the third session in the classroom, students
individually presented their subtitling work
in Portuguese and Spanish. Additionally, they
discussed three chosen examples to highlight
the stressed vowels in Portuguese. Finally, they
briefly reflected on their work process, focusing
on their learning and the difficulties, as illustrat-
ed in figures 3 to 7 in the appendix.

3.4. Outcomes of the activities

As can be seen with the subtitled videos —E tem-
po de alcancar, E tempo de inspirar, E tempo de sabo-
rear, and E tempo de surfar’*— one of the main ad-
vantages of using Amara lies in the ability to create
subtitles easily and intuitively, allowing students
to focus on the linguistic aspect of the activity.
In this case, as these were short videos that had
been previously analysed in the classroom, the
students started from a suitable situation to fo-
cus their efforts on establishing the relationship
between the spoken text and the written text in
the subtitle, in addition to looking for examples
of stressed vowels that they wanted to highlight.

Even though it was their first time reflecting on
the occurrence of stressed vowels in which the di-
fferences between semi-open vowels /a/, /e/, and
/o/ and semi-closed /e/, /e/, and Jo/ were consi-
dered —based on listening to an oral text and
analysing the context of appearance of the stres-
sed vowel phonemes—, all of them managed to
select the appropriate examples to demonstrate
the basic functioning of the European Portuguese
vowel system.

5 The web addresses of these videos, already subtitled,
can be found in the webgraphy of this work.
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In terms of the development of their compe-
tence in co-constructing meaning and collab-
orating with the group, which are core com-
petencies in the realm of the CEFR’s concept
mediation, I could observe that this exercise
proved to be a very suitable training for the im-
plementation of other activities in which they
had to present work not only to demonstrate the
acquisition of linguistic or plurilingual compe-
tencies but also to help their peers learn with
them. The activities on politics or interesting
facts about Lisbon and the Algarve (see Table 1)
showed this, as in all cases, the students demon-
strated their ability to mediate knowledge based
on the subject matter assigned to them.

Another advantage of using Amara is that all
the work is published immediately, opening
the possibility of collaboration with others, ei-
ther by correcting existing subtitles or by add-
ing their translations into other languages. As I
have already explained, students had to perform
an intralingual subtitling of a video in this ac-
tivity. However, at the same time, they had to
carry out two interlinguistic subtitling exercises
of videos subtitled by their peers, one translated
into Spanish and another into the foreign lan-
guage they study in their degree, in addition to
Portuguese. In this way, in addition to having to
understand the Portuguese oral text of two oth-
er videos, the subtitling work allowed for more
detailed work with the vocabulary and syntac-
tic structures of the videos. As can be seen in the
comments about the execution of the exercise,
the reverse subtitling exercise into another for-
eign language was one of the significant difficul-
ties perceived by the students.

I can highlight that none of them pointed
out the use of the tool as a difficulty; however,
when they were asked during the presentation
about this specific issue, all of them noted that
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not only had it been easy, but it had also been
very interesting to approach the study of Portu-
guese through subtitling. They were particularly
interested in the possibilities of correction and
self-correction that a digital tool like Amara al-
lows. The basic structure of this task was repeat-
ed weeks later when approaching the second ac-
tivity. Then, as a culmination of the semester’s
work, they were asked to translate together, as
a team, two video clips in reverse (from Span-
ish into Portuguese), focusing on tourism in
the Azores, a cultural and geographic topic dis-
cussed in previous days. Thus, putting into prac-
tice knowledge acquired across the course, the
activity required a cross-linguistic translation of
two short (and related) clips from Spanish into
Portuguese and into a second language, plus the
showcasing of several examples of stressed vow-
els in which the differences between semi-open
and semi-closed vowels should be perceived.

In addition to the acquisition of mediation
skills and digital skills described in points 3.1
and 3. 2, thanks to the delivery of the subtitled
videos and the presentations made in the class-
room, I would like to underscore the high level
of motivation of the students: regardless of their
characteristics as learners, their linguistic skills
or their computer literacy, they were all active-
ly involved in the process of co-construction of
knowledge about Portuguese phonology and,
as they pointed out in their reflections, they felt
part of a community that contributed to making
the Internet more accessible.

4. CONCLUSION

There is no doubt about the innovative nature
of foreign language teaching and learning pro-
cesses, where competence-based teaching, ICT,
and, in general, active methodologies have con-
sistently placed the learner at the centre of the

ACTIVE SUBTITLING TO TRAIN LINGUISTIC MEDIATION AND DIGITAL COMPETENCE

process. In this sense, as I have mentioned be-
fore, the effort of European institutions in esta-
blishing the mediation descriptors in the CEFR
companion volume demonstrates their interest
in continuously updating the guidelines for their
2001 document and, above all, the framework’s
capacity to explore a variety of tools to impro-
ve the educational environment. The challenge
now lies in the ability of teachers and agents
responsible for these processes to implement,
experiment, evaluate and make mediation
—textual, conceptual, or multilingual— effecti-
ve in the classroom.

By presenting these six activities and analys-
ing the practices of mediation through active
subtitling, I have reflected on how this type of
task is a valid option to work effectively, mean-
ingfully, and in a motivating way in the PFL
classroom, both in the field of text edition and in
the mediation of concepts. In addition, it is also
possible to work on students’ digital compe-
tence and to create a multilingual workspace, as
it leads to informal translation and comparison
between languages but also explicit linguistic
reflection, and this favours the development of
the pupils’ autonomy in learning, as well as their
ability to adapt to diverse social and profession-
al environments.

Finally, I would like to emphasise that, even
if this activity is easily replicable in other for-
eign-language classes, it serves as a further ex-
ample of the development of mediation and dig-
ital competence in the learning of Portuguese as
a foreign language, thus contributing to a multi-
lingual dialogue on the practices and results of
teaching the various European languages.
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APPENDIX

This appendix contains a selection of work-
sheets of the activities (figure 1 and 2) developed
around linguistic mediation, framing the subtit-
ling exercises described in this paper. As it may
be interesting to explore every detail of them
(from the mediating competences trained to the
bibliography or other supporting resources),
and asin this paper I deal only with the activity’s
structure, I have made the complete sheets avai-
lable in a Google Drive folder, so they are easily
accessible for consultation (see Legendar Portu-
gal (2022) in the Webgraphy).

Figures 3 to 7 present screenshots of the stu-
dents’ presentations related to their comments
about the difficulties and profits of an active
subtitling activity.


https://doi.org/10.5565/rev/doblele.59
https://doi.org/10.5565/rev/doblele.59
https://doi.org/10.6018/IJES.338671
https://doi.org/10.6018/IJES.338671
https://doi.org/10.1057/978-1-137-50045-8
https://publications.jrc.ec.europa.eu/repository/bitstream/JRC128%20415/JRC128415_01.pdf
https://publications.jrc.ec.europa.eu/repository/bitstream/JRC128%20415/JRC128415_01.pdf
https://amara.org/videos/IRXTIp6C0aeL/info/azores-seguro-por-naturaleza-30-visitazores-azoresseguropornaturaleza/
https://amara.org/videos/IRXTIp6C0aeL/info/azores-seguro-por-naturaleza-30-visitazores-azoresseguropornaturaleza/
https://amara.org/videos/IRXTIp6C0aeL/info/azores-seguro-por-naturaleza-30-visitazores-azoresseguropornaturaleza/
https://amara.org/videos/IRXTIp6C0aeL/info/azores-seguro-por-naturaleza-30-visitazores-azoresseguropornaturaleza/
https://amara.org/videos/IRXTIp6C0aeL/info/azores-seguro-por-naturaleza-30-visitazores-azoresseguropornaturaleza/
https://amara.org/videos/IRXTIp6C0aeL/info/azores-seguro-por-naturaleza-30-visitazores-azoresseguropornaturaleza/
https://amara.org/videos/IRXTIp6C0aeL/info/azores-seguro-por-naturaleza-30-visitazores-azoresseguropornaturaleza/
https://amara.org/videos/IRXTIp6C0aeL/info/azores-seguro-por-naturaleza-30-visitazores-azoresseguropornaturaleza/
https://amara.org/videos/7YQS6LypHEek/info/tempo-de-alcancar/
https://amara.org/videos/7YQS6LypHEek/info/tempo-de-alcancar/
https://amara.org/videos/EZ3emdrS65Uu/info/tempo-de-inspirar/
https://amara.org/videos/EZ3emdrS65Uu/info/tempo-de-inspirar/
https://amara.org/videos/P27ykVeGdSzP/info/tempo-de-saborear/
https://amara.org/videos/P27ykVeGdSzP/info/tempo-de-saborear/
https://amara.org/videos/yeJL2xGNkRGq/info/tempo-de-surfar/
https://amara.org/videos/yeJL2xGNkRGq/info/tempo-de-surfar/
https://drive.google.com/file/d/1rhxKBPOrqL-QHDMpEnY05pUE-4EwIWQn/view?usp=sharing
https://drive.google.com/file/d/1rhxKBPOrqL-QHDMpEnY05pUE-4EwIWQn/view?usp=sharing
https://drive.google.com/file/d/1rhxKBPOrqL-QHDMpEnY05pUE-4EwIWQn/view?usp=sharing
https://drive.google.com/file/d/1EBtkJ_vO_s6c_poq2XSJf9O0rFmeE_nb/view?usp=sharing
https://drive.google.com/file/d/1EBtkJ_vO_s6c_poq2XSJf9O0rFmeE_nb/view?usp=sharing
https://www.visitportugal.com/ptpt/content/tempo-de-ser
https://www.visitportugal.com/ptpt/content/tempo-de-ser
https://www.visitportugal.com/pt-pt
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LEOENDAR PORTUOAL... E TEMPO

OBJETIVO Realizar uma atividade de mediagao plurilingue através da legendagem intralinguistica e
interlinguistica (em espanhol e outra lingua estrangeira) de videos da campanha £ tempo de ser /
Time to be, lancada em junho de 2027 por “Turismo de Portugal”, a missdo de apoio ao
investimento no setor do turismo do governo portugués.

ESTRUTURA DA ATIVIDADE

DA 1 Pré-visionamento
1defevereiro 1.- Apresentagéo de “Turismo de Portugal”, a pagina Visit Portugal e caracteristicas da campanha
(2 horas) 2.- Apresentacao de recursos Uteis para conhecer melhor a campanha

3.- Preparagéo lingufstica: Trabalho com o léxico
Pos-visionamento dos videos

4.- Resolucao de duvidas

5.- Selecdo de videos para legendagem

6.- Apresentacédo da ferramenta Amara

7.- Primeira tentativa de legendagem

DIAZ 1.- Resolugao de dividas (em processo)

gdcfoverono 2.-Trabalho com a lingua:

(2 horas) a.- Reviséo de tragos fonoldgicos vistos durante o primeiro semestre

b.- Visdo geral das caracteristicas fonolégicas do vocalismo portugués em posicao ténica

TRABALHO 1.- Legendagem intralinguistica individual
AUTONOMO 2.- Legendagem interlinguistica (traducao das legendas) em espanhol do video de um/a colega
1-14 de 3.- Legendagem interlinguistica (na L2 trabalhada no curso) de outro/a colega
fevereiro 4.- Entrega no campus virtual do endereco do videc legendado
(3 horas) .
DIA3 1.- Apresentacdo dos videos e das legendagens
15 de fevereiro | 2~ APresentacac de 3 exemplos de prondncia do vocalismo ténico
(2 horas) 3.- Reflexdo sobre o processo de trabalho: aprendizagens, dificuldades
NIVELLINGUA | B1 [ pominios | Educativo - publico
ATIVIDADES RECEGAO Compreensao do oral (geral)
LINGUISTICAS Compreender como membre de um auditério

Compreensao de audiovisual

Compreensao da leitura (geral)

Leitura & procura de informacgio e argumentos
ESTRATEGIAS DE RECECAO | Identificar indicios e fazer inferéncias

PRODUGAC Expressao cral (geral)

Mondlogo sostido (descrever experiéncias)

Falar em puablico

Produgao da escrita {(geral)

ESTRATEGIAS DE PRODUGAO | Planear

Compensar

Monitorizar e remediar

INTERACAO Cooperacao orientada a um fim

Utilizacdo de canais de telecomunicacao

Interacéo escrita (geral)

Interacéo online

Transagdes e cooperacdo online com uma finalidade
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AGRUPAMENTO | Trabalho individual e trabalho em grupo

Tempro 3 horas trabalho presencial + 3 horas de trabalho auténomo

DATAS 1-15 de fevereiro de 2022

DOCUMENTOS Conselho da Europa (2001). Quadro Europeu Comum de Referéncia para as Linguas. Lisboa: Edigbes

ORIENTADORES

Asa. - Disponivel em:
https://www.dge.mec.pt/sites/default/files/Basico/Documentos/quadro europey comum re
ferencia.pdf

Council of Europe (2020). Commen European Framework of Reference for Languages: Learning,
teaching, assessment - Companion volume. Council of Europe Publishing, Strasbourg. -
Disponivel em: www.coe.int/lang-cefr

Direcéo de Servicos de Lingua e Cultura (2017). Referencial Camoes PLE. Camdes, Instituto da
Cooperagdo e da Lingua L.P. Disponivel em: https:/www.instituto-camoes.pt/activity/centro-

i fr jal- -pll

INTEF (2017). Marco Comtin de Competencia Digital Docente — Setembro 2017. Disponivel em -
http://aprende.intef.es/mcecdd

Lucas, Margarida & Moreira, Antonio (2018). DigCompEdu: quadro europeu de competéncia digital
para educadores, Aveiro: UA, Disponivel em: https://erte.dge.mec.pt/noticias/digcompedu-
quadro-europeu-de-competencia-digital-para-educadores

Quadro Europeu de Competéncia Digital para Cidaddos: com oito niveis de proficiéncia e exemplos de
uso (DigComp 2.1). Tradugdo de Margarida Lucas e Anténic Moreira. Universidade de Aveiro
(2018). https://www erte.dge.mec.pt/sites/default/files/Recursos/Estudos/digcomp2.1_0.pdf

PRE-VISIONAMENTO: LEXICO EM FOCO

é tempo de sair de pista
matar a sede apanbhar a luz verde
abanar os tempos para la de longe

a nossa maneira a alvorada
batimento a bussola
descolar desliza

pairar chutar o chac

ser cru mil sins

cravar assinatura brindar as massas
desbravar voltar ao topo
embalar reacender

largar mergulhar
esticar o legado amaré

0 nosso mundo afora torcer por

ser inteiro eis a questao
agucar o espirito ser a onda

mexer surfar

espalhar

brotar

FIGURE 1. Guidelines including presentation, structure, and vocabulary selection trained in activity

“Legendar Portugal: é tempo”
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ESTRUTURA DA ATIVIDADE

Dia1 Pré-visionamento
3 de maio 1.- Apresentacdo da campanha e as suas caracteristicas
(1 hora) 2.- Apresentacao de recursos Uteis para conhecer melhor a campanha
Pés-visionamento dos videos
3.- Resolugéo de duvidas
4.- Organizacao do trabalho em grupo
5.- Inicio da legendagem em portugués
TRABALHO
AUTONOMO 1.- Legendagem interlinguistica (do espanhol para portugués) dos videos de 30" e de 101"
5-10 de maio
(3 horas) m————————————
DiA 2 1.- Entrega dos videos no campus virtual
10 de maio 2.- Correcao a partir do video original
(1/2 hora) 3.- Reflexao sobre o processo de trabalho: aprendizagens, dificuldades no processo de tradugao
4.- Trabalho com o vocalismo ténico
RECURSOS TIC | Videos na internet:
E VIDEOS Acores, seguro por naturaleza (30") - https://www.youtube.com/watch?v=Kz1-7HPTvSI
Acores, seguro por naturaleza (1'01") - https://www.youtube.com/watch ?v=pL4VOyouxKY
Amara.org (ligagao a internet) - https://amara.org/pt/
Hardware (computador, projetor, colunas e headphones/earphones..)
WEBGRAFIA European Best Destinations - Coronavirus. Safest destinations to visit in 2022 -
data altima https://www.europeanbestdestinations.com/best-of-europe/coronavirus-safest-holiday-
consulta: destinations/
03/05/2022

Fugas (suplemento de O piiblico) e Agéncia Lusa (23/04/2021) - “Acores, seguro por
Natureza”: Turismo lan¢a nova campanha para promover regiao -
https://www.publico.pt/2021/04/23/fugas/noticia/acores-seguro-natureza-turismo-lanca-nova-
campanha-promover-regiao-1959758

FIGURE 2. Guidelines including presentation, structure, and references of activity “Legendar Os Acores... Seguro por natureza”

Imagens de marca (29/10/21) - Campanha “Agores, seguro por natureza” premiada em Espanha
- https://www.imagensdemarca.pt/artigo/campanha-acores-seguro-por-natureza-premiada-em-

espanha/

Salvador, Susana (23/04/2021) - “Seguro por natureza”. Acores lancam campanha para atrair
turistas. Didrio de Noticias - https://www.dn.pt/sociedade/sequro-por-natureza-acores-lancam-
campanha-para-atrair-turistas-13605804.html

Sapo Viagens (26/04/2021) - “Acores - seguro por natureza. O video que o vai convencer a
marcar viagem para o arquipélago” - https://viagens.sapo.pt/viajar/noticias-viajar/artigos/acores-
sequro-por-natureza-o-video-que-o-vai-convencer-a-marcar-viagem-para-o-arquipelago

Visit Azores - https://www.visitazores.com

Visit Azores (safe to) - https://safe-to.visitazores.com

Visit Portugal - https://www.visitportugal.com/pt-pt
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*DIFICULDADES:

= A maior dificuldade que eu
encontrei foi na hora de traduzir

RGN Focus  neo tenne apenas duéncis
P E PACILIDB’DES i = Qutra dificuldade que encontrei
SOBRE 0 VIDEO

foi traduzir certas palavras para o
espanhol porque ndo as conhecia e
ndo sabia como se escreviam.

= Em geral, houve mais facilidades
do que dificuldades, porque tudo
resultou facil de fazer.

FACILIDADES:

= Trabalhar com o programa da Amara
tem sido uma nova experiéncia para
mim. Nao foi dificil gerir o programa,

J 3 FBCILIDBDES E 5 porgque os passos eram muito claros.

. - Na-horade- duzi
DIFICUL HDES 7 legendas ao gﬁﬁgﬁ&:ﬁ?ﬁ;
{n i dificil, j& que se podia perceber com
: COM H : clareza tudo o que se dizia no video.
: ATIVIDB.DE | " iizrirp?:; 1‘.fletividad.e tem sido muito

trabalhadetrabalhei a compreensdo
oral, a compreensdo escrita e reforcei
a capacidade de lidar com esta nova
ferramenta

()

FIGURE 3 & 4. Reflections on the difficulties of the activity — student 1
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APRENDIZAGENS E DIFICULDADES

(B8] I

DIFICULDADES: APRENDIZAGENS:
U A ortografia de algumas O Saber utilizar uma ferramenta
palavras. que no futuro pode ser muito
interessante e motivadora na

O Enquadrar as legendas no >
momento exato. educagfio.

O 0 descubrimento de novas
palavras em portugués e em

italiano.

U Na lingua 2, pesquisar algumas
palavras que desconhecia.

FIGURE 5. Reflections on the difficulties of the activity — student 2.

Re'ﬂ eX,EI o) » Aprendizagens * Dificuldades

sO bre o Vocabulario (PT, ES, IT) Vocabuldrio (IT)
PI’OCQSSO Melh d a Tradugao d 6}
d e tra ba l h 0 au?jitﬁlraa a compreensdo raducdo de expressdes

Delimitar o tempo das
Uso da aplicagdo “Amara” legendas do video

Companheirismo Pesquisa dos fonemas
tonicos

Atividade motivadora para a

aprendizagem de uma
lingua

FIGURE 6. Reflections on the difficulties of the activity — student 3
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Dificuldades e aprendizagens

Dificuldades:
+ Compreender a voz do homem. .

+ Pesquisar as palavras
desconhecidas.

» Repetir muitas vezes o video para
fazer a legendagem. C

®

Aprendizagens:

A legendagem & uma ferramenta
fundamental para a aprendizagem das
linguas: € possivel vermos os videos e o
filmes nas outras lihnguas e podermos ler
alegendagem.

Inclus@o para as pessoas surdas ou
com outro problema de audigdo.

Atividade divertida

FIGURE 7. Reflections on the difficulties of the activity — student 4



